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Introduction

The current concept of professional mobility of a person as the ability to change a profession or 
type of activity in conditions of high dynamism of social relations and connections also implies the ability 
for successful self-realization in the social (household, family, confessional, ethnic, etc.) environment. 
However, mobility, being one of the main indicators of the subject’s professional and social relevance, acts 
simultaneously as a value-semantic construct, as a type of personality response to a situation in changing 
conditions of life activity (Buchan et al., 2014; Lisaite, 2012; Karpovich et al., 2019).

The development of the concept of “competence” is at the intersection of interests of sociology, 
history, cultural studies, cognitive psychology, personality psychology and social psychology. The problem 
of identifying the “self” was solved in Western psychology by Adler, James, Parfitt, Freud, Habermas, 
Heidegger, Horney, Jung, Erickson, in Soviet science; Abramenkova, Bakhtin, Kon, Mukhina, Popova 
(Gonzalez-Rey, 2014). In other words, cross-cultural training facilitates developing the above listed skills 
in professionals with high mobility levels. Importantly, Black and Mendenhall (1990) take these three 
dimensions, namely, the self, relationship, and perception dimensions and analyse how cross-cultural 
training improves the well-being of these professionals. As far as the self-dimension is concerned, cross-
cultural training manages to raise the individuals’ levels of confidence in themselves and their ability to act 
effectively in a cross-cultural setting. Presbitero and Toledano (2018) argued that cross-cultural training 
helps to enhance the skills required to establish effective relationships with members of other cultures 
and therefore the relationship dimension is positively affected. Finally, cross-cultural training also carries 
important implications as far the perception dimension is concerned. Throughout cross-cultural training 
professionals with higher mobility receive information about how people of other cultures view the world 
as well as their cognitive tendencies. Importantly, cross-cultural training provides mobile professionals 
with an opportunity to learn some culture - and communication-related patterns that they may use as the 
basis for acquiring an adequate perception of the host culture (Zhou, 2017; Kamal-Abdien and Jacob, 
2019; Demirel, Turkel and Aydın, 2020).

The concept of self-efficacy has been the subject of many studies in the field of education today. 
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The main reason why the concept of self-efficacy is so prominent in educational research is that students’ 
perceptions of self-efficacy have a positive effect on motivation and learning, and at the same time, 
teachers’ perceptions of self-efficacy are a teacher characteristic that directly affects students’ success. In 
other words, the perception of self-efficacy of both students and teachers is seen as the key to academic 
success and other learning products.

The concept of self-efficacy was first put forward in Bandura’s Social Cognitive Theory and defined 
as the beliefs of individuals about their ability to perform at the desired level (Bandura, 1994). Self-efficacy 
beliefs are much more important than the abilities and skills used by individuals because they affect 
how individuals feel, think, motivate, and behave. It is not enough for individuals to have the knowledge 
and skills necessary to accomplish a job, but also to have beliefs that they can successfully perform the 
desired behaviors even in challenging and typical conditions. There are various types of competencies 
which are mentioned as follows (Birisci and Kul, 2019):

• Psychophysiological - unity and continuity of physiological and mental processes and structure of 
the body,

• Social - a system of properties by which an individual becomes a social individual, a member of a 
community, a group, and involves the division of individuals according to their social class, social status, 
and learned norms, 

• Personal - the unity and continuity of life, goals, motives, life-meaning attitudes of a person who 
is aware of himself as the self.

Professional competence, along with ethnic competence, is the most popular type of social 
competence in modern conditions. The change in the socio-economic way of life of society is accompanied 
not only by a change in social roles, but also by the appearance of new requirements for the profession 
and organization of activities. Socio-economic conditions affect all spheres of society. Therefore, there are 
new requirements for a professional (Epstein and Hundert, 2002).

Competence implies conscious attention to the question “Who Am I?”, which accompanies a 
person throughout his life and on the answer to which much depends in professional activity. Therefore, 
the growing interest in the problem of professional competence is a reaction to changing socio - economic 
conditions and new requirements for training professionals. The dual goal of education, which is to focus 
on the qualitative assimilation by students of the necessary content, on the one hand, and on the other 
hand to focus on the development teachers’ personal qualities who are able to transform pedagogical 
reality and himself\herself in accordance with the requirements of a developing society. The specifics of 
the teaching profession suggest that its carrier is at the center of all social events and in a situation of 
constant social assessment (Koc and Arslan, 2017; Tenekeci and Uzunboylu, 2020). 

On the one hand, society assesses individuals’ activities, he\she assesses others because of 
the professional duties. In a rural school environment, the situation of mutual evaluation has enough 
importance. Among the many features of pedagogical activities, the main one is an object of imitation is 
a teacher. The trainees adopt not only the manner of his appearance and behavior, but also the style of 
activity and communication, the nature of his attitude towards the world around him, towards the assigned 
work, towards other people, towards himself. This means those people who today are engaged in the 
education and upbringing of the younger generation are specialists which are trained in other socio-
economic, political, professional and cultural conditions, in which other socio-cultural codes and values 
were dominated). 

Moreover, only a person with higher mobility levels can grow up people with higher mobility levels. 
The system of additional vocational education which possesses qualified staffs as well as flexibility in 
building advanced training programs (professional retraining) and trajectories of individual teacher 
development can solve the problem of developing teachers’ professional mobility at the postgraduate 
stage. These tasks are designed to provide a developing section of pedagogical science about adult 
education – andragogy (pedagogical science about adult education - andragogy) (Holmes and Abington-
Cooper, 2000). It is recognized that the process of professional mobility in the process of self-development 
is not only of personal interest, but also of social requirements. Self-discipline is a person’s conscious 
self-development, and it demonstrates the requirements, goals, interests that are created by a strong and 
capable society (Alexandrovet al., 2011; Jung, Zhou and Lee, 2017). 

Kiselev and Kiseleva (2015) argued that self-actualization is fundamentally self-evident in self-
actualizing ways and features that can lead to higher education. Malyavskaya et al. (2016) stated that 
child’s self-improvement behavior develops at the early ages, and when he is a grown-up, it has to be at 
the most important place. The role of the society is to enable this activity to be realized. In addition, the 
main directions of the professional mobility pedagogy are the formation of the communicative abilities, the 
aspiration to self-development that helps students to engage in creative activities.
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The above-mentioned guidelines are the basis for determining the goals and objectives of our 
study. In addition, the urgency of the problem is connected with the need to form a package of strategic 
vectors for postgraduate vocational education with a focus on training a mobile specialist, as evidenced 
by the use of the concepts “mobile personality”, “mobile specialist”, “professional mobility” in almost all 
national educational concepts and doctrines. At the same time, in this circumstance, a certain paradox and 
inconsistency of the “mobility” phenomenon can be seen, expressed in the frequent use of the concepts of 
this terminological series in the scientific circulation and insufficiently studied essence of the phenomenon 
itself (Edwards-Jr, Le and Sustarsic, 2020). 

The priority of personal meanings and values of subjects of educational activities creates the need 
to take into account the whole variety of individual characteristics and pedagogical experience. Therefore, 
the focus on the development of professional mobility of a teacher requires the identification and study 
of its components in order to maximize the individualization of the process of productive mastering the 
content of teacher education and its rational, dynamic use in professional activities. Therefore, this study 
aims to determine professional mobility levels of secondary school teachers. 

Materials and Methods

In this part of the study, the research model, study group, data collection tools, data collection, 
statistical techniques used in data analysis and interpretation, and related explanations were examined 
separately within the scope of quantitative and qualitative aspects.

Research Model
In this study, a mixed method, in which both quantitative and qualitative data are used together, 

was preferred to increase the reliability of the results. Using this technique in researches is more effective 
in solving problems than using qualitative and quantitative techniques alone (Creswell and Clark, 2007).

Participants
A total number of 146 teachers including 60 teachers in the control group and 86 in the experimental 

group participated in the study. 

Data Collection
Private empirical methods were complemented by research and exploratory work, a pedagogical 

experiment which includes diagnostics, a statement of facts and phenomena, experiential learning, 
and teaching, forecasting the prospects for the development of additional professional education. 
Experimentally tested specially designed criterion-assessment tools for diagnosing the formation of 
professional mobility of a teacher, allowing not only to track its dynamics in general, but also to identify 
diagnosis trends at the intermediate stages in order improve the qualities that make up professional 
mobility (activity, creativity and mobility). The subjects of the research are teachers (146) of secondary 
school No. 20 of Almaty region.

To solve problems of developing conceptual foundations and implementing the practice of forming 
professional mobility of a teacher, a set of mixed methods were applied in the study:

1) Qualitative research methods which include:
- An interdisciplinary analysis and data synthesis from philosophical, sociological, natural science, 

psychological and pedagogical literature.
- The historical and methodological analysis (including the study of documents: doctrines, concepts, 

regulations, educational programs of regional and federal levels).
- The analysis of foreign and domestic psychological and pedagogical experience on the formation 

of a mobile personality in educational systems.
- The compilation of the research work results in order to identify patterns of formation of the 

studied phenomenon, etc.
2) Experimental methods included:
- Students’ oral and written interviews, analysis of the products activities.
- Method of expert assessments and self-assessments.
- Statistical methods for processing research results and methods for their interpretation.
During the experiment, an interview was carried out with educators. The interview form included 

16 questions. If you have 55 or more scores, this means you are actively involved in your profession, 36 
to 54 points indicate that your professional mobility is not successful; the result of lower scores indicates 
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that the stage of professional mobility has stopped and the scores were based on Likert-type scale is 1-5 
points. The questions in the survey are provided below. 

 1. I try to make myself active.
 2. Although I am busy, I leave a lot of time left for development. 
 3. Resolving barriers increases my activity.
 4. I always make feedback to myself; it helps me to adjust and evaluate myself.
 5. I always value my work and spend a lot of time on it.
 6. I analyze my feelings and experiences and share the positive outcomes with my    colleagues. 
 7. I read a lot, look for new ones, and get the necessary feedback from myself. 
 8. I discuss interesting questions for myself widely. 
 9. I believe in my abilities.
10. I try to be more open-minded.
11. I feel the impact of my environment.
12. I manage my professional mobility and get good results from it.
13. I am always delighted with the new ones.
14. The growth of responsibility does not frighten me
15. I look after the growth of my carrier.
16. My self-improvement is based on my new vision of my profession.

Data Analysis
SPSS 22.0 statistical program was used to analyze the quantitative data of the study. Frequency 

and content analysis techniques were used to analyze the data related to the qualitative dimension of 
the study. While analyzing the data obtained from the participants, the confidentiality principle was taken 
into consideration, the names of the participants were not used, and each participant was coded. The 
answers given were examined in detail and the setting was coded separately by two different researchers. 
Afterwards, common codings were determined by combining the codings made and the necessary 
arrangements were made. It was then presented to a specialist. Yildirim and Simsek (2005) state that it 
is important for an external expert to examine the data collection tools, raw data, coding at the analysis 
stage and reporting process in order to ensure the verification and reliability of the studies conducted in 
qualitative research.

Results

One hundred and forty-six teachers participated in the experiment. However, during the experiment 
the teachers were guided. Sixty teachers were in control group and 86 attended the experimental group. 
In the control group, the percentage of pedagogical activity was 30.3%, in experimental group - 28.8. The 
creativity was determined by CG-21%, the experimental group - 27.2%. The survival rate was 25.2%, and 
the experimental group was 24%.

Table 1
Implementation diagnosis of the teacher professional mobility

The results of the decisive experiment demonstrate that the low level of implementation of the 
teachers’ professional mobility mechanisms has been insufficient. It has given rise to the need for theoretical 
knowledge and practical skills to address the issue of the professional mobility of the teaching community. 
That is why we, the pedagogical staff, have organized our five-day (about 36-hour) pedagogical quintet 
with “I support the new”.

After the pedagogical quintet, the survey was taken again. From this point of view, we can see that 
the level of professional mobility of pedagogical professionals has improved, the percentage of personal 
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qualities has increased. It is noticed from the table below (Table 2).
The experimental work carried out revealed the effectiveness of the didactic system for the teachers’ 

professional mobility development at the postgraduate education stage and based on an analysis results 
which describe the implementing mechanisms for the methodological potential of the developed system.

Table 2
Comparative table of results of “the implementation diagnosis of the teacher professional mobility”

In the experimental didactic system structure, the target, meaningful and procedural characteristics 
of the educational process were exposed to innovative changes. The main characteristic and didactic unit 
of the learning process within this technology is the educational and professional situation, which is part of 
a set of multi-level professional-oriented tasks and assignments for students of the Institute for Advanced 
Studies and Professional Retraining, following which each student updates pedagogical experience and 
mobilizes professionally significant qualities to solve educational-professional problems.

Discussion

Results of the study revealed that the modern scientific basis for the development and theoretical 
and methodological description, conceptual and substantive-technological approaches to the teachers’ 
professional mobility development problem in the additional pedagogical education sphere is the 
importance of solving this problem since this determines the efficiency and quality of the educational 
process at all levels. The pedagogical essence of professional mobility of teachers in the educational 
sphere is defined.

The teachers’ integrative personal quality is expressed in prompt response to the situation of 
professional pedagogical activity through the mobilization of all external and internal resources. The 
structural components of professional mobility are identified, which act individually and in systemic unity 
as the most important targets of the teacher’s professional development in the institutions of advanced 
training and professional retraining of educators. This is consistent with previous studies which believe 
personal activity that leads to personal development begins with the appearance in early childhood and 
then sets the task of self-change in accordance with the individual tasks of self-employment in the form of 
methods that can lead to the development of intellectual and emotional well-being of the individual. It is 
important to fully agree with this statement that it is important for the teacher to create professional mobility 
and set the task to bring it to a new qualitative level. Vorotnykova (2015) claimed that when a person sets 
new goals for his advancement, a new integrity, new dimensions then development can take place. The 
formation of personality is a kind of self-determination, self-expression, and a special kind of development 
prospects (Tkach, 2019). The key point here is that the main human need to be mobile. A significant 
contribution to the development of the professional readiness and specialists’ creative activities is the 
development of their basic and special competences as the basis of mobility in professional activitiesIt 
provided the communication of cooperation in terms of technology. The pedagogical importance and 
competencies of teachers are supported by these studies.

It was figured out that educational activities in the system of additional education, aimed at 
developing the qualities of a mobile person, and most successfully carried out based on managed 
self-education principle. The set of substantiated didactic provisions of adult education which is arising 
from the essence of andragogical approaches to education determines the content and the usage of 
the technological support and totality, moreover, it is aimed at activating personally developing learning 
environment and students’ cognitive independence. The patterns of teachers’ professional mobility 
development were identified at a particular stage of his professional development and laid the basis 
for the design of the educational process in the additional professional education system as seen in 
Huggenberger et al. (2011). 

The nature of professional mobility in the aggregation of social and biological factors that determine 
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its development is manifested in an objective pedagogical reality through the specific multifunctional 
activity of a teacher. Its main feature is not so much contentedness and even not the special nature of 
relationships within it, but, above all, the semantic aspect of pedagogical activity, since the meaning is 
the motivational basis and essence of pedagogical work, stimulates the processes of self-development 
and self-realization of the teacher. In this regard, in the work of professional mobility is seen as a value-
semantic construct of the person, as an all-encompassing mental reality, which allows to combine 
knowledge, skills, experience, orientation, personal qualities and abilities of a teacher into a single whole 
and reflecting the highest level of professional achievements of a person. From this perspective, mobility 
of a subject activity is the main indicator of personal professional development, and its essential forces at 
all stages of vocational training, and, above all, in the system of additional pedagogical education, which 
is most integrated into the professional and pedagogical environment (Tilak and Mathew, 2016).

Teachers’ mobility qualities are not limited in sphere of purely pedagogical activities. In conditions 
when society is experiencing a global financial and economic crisis, which sometimes turns into a political 
crisis, teacher as a citizen and an active participant in social and political processes acts as a fighter 
against immorality, social injustice, and political myopia. In this struggle, mobility as personality traits 
reinforce the civic qualities of the teacher (Kerssen-Griep, 2001). Accordingly, the fundamental position is 
that the development of a professionally mobile personality as a whole is possible in the space of a holistic 
pedagogical process based on the activation of a set of conditions within a specially created didactic 
system corresponding to the functional properties of both the phenomenon under study and professional 
activity, which reaches a new quality level mobility of the subject of this activity.

Conclusion

In the experimental didactic system structure, the target, substantive and procedural components 
of the educational process were tested in the implementation context of the controlled self-education 
technology of educational staff. Using as the main characteristic and didactic unit of the learning process 
within the framework of this technology, the educational and professional situation included in the complex 
of multi-level professional-oriented tasks and assignments for students of the Institute for Advanced 
Studies and Professional Retraining. It confirmed the activities effectiveness to update the students’ 
pedagogical experience as a necessary stage on the vocational pedagogical mobility development.

The analyzed results allowed to conclude that the implementation of the proposed didactic 
system based on the use of the principle and technology of adults’ managed self-study contributes to 
the achievement of higher results than in the traditional educational process. Experimental verification of 
the pedagogical quintet developed program was carried out which finally confirmed the effectiveness of 
the didactic system and allowed to practically confirm the theoretically revealed features of the teacher’s 
professional mobility development.

The study does not exhaust the entire complexity of the problem. Further research is needed 
in which more attention will be paid to scientific research and the study of psychological mechanisms 
affecting the pedagogical process of developing professional mobility. It can be recommended for further 
researches to examine the relationship on this quality development with various professional socialization 
factors of teachers. The direction of further research can also be the development of technologies for the 
purposeful formation and teachers’ professional mobility in the study of specific courses and disciplines 
at various levels of the educational system. It requires the development of special measures set to assist 
young teachers in professional self-determination, support and develop their professional preparations 
and mobility. 
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